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ABSTRACT 



PROGRAM DESCRIPTION 

The Des Moines Plan is a comprehensive K-12 Program designed to improve and strengthen 
reading, writing and mathematics skills. The program was inq)lementod during tfie faU semester of 
the 1936-87 school year. Students in the lab programs are provided with small ipoup instruction 
that is supplemental to that provided in the classroom, but in which alternative staiegies and 
materials are used to encourage success for all students. Hie Kindergarten Enrichment Program 
provides half day enrichment classes in addition to the regular Idndergprten program. The K-1 
Thmsitional Program provides reinforcenoent for students not yet reacy for first grade in the form 
of an additional year of instruction. There were S»979 students served in Des Moines Plan 
programs as of April 30, 1990 for the 1989-90 school year. 

NEEDS 

— Cbntinue to make growth at all grade levels as indicated by increased scores or ITBS, 

increased attendance and improvement in students* attitude toward school and learning; 
— Continue to work with the Department of Research, Evaluation and Testing to computerize the 

record keeping system and refine the test data retrieval syste.n; 
— Reduce die amount of testing by coordinating with the district testing for evaluation. 

Complete the norming of die objective based tests to the ITBS so that in die 1990-91 school 

year we will only test widi die spring objective based test; and 
— Work cooperatively and coordinate with the needs of all students at risk(Special Education 

Pilot, K-1 Pilot, In-class Pilot), 

BUDGET 

There are six sources of funding for the Des Moines Plan: the Educational Improvement Grant, 
Dropout Prevention, Budget Review, Chapter 11, Chapter I and district general fund The total 
allocation for all programs for the 1989-90 school year was $5,527,220. As of March 31, 1990, 
total expenditures were $3,295,350. 

TOTAL STAFF 

During die 1989-90 school year, die Des Moines Plan staff consisted of die following fidltime 
equivalent positions: Supervisor (1,0), Coordinator (1.5), Teachers (140.7), Associates (1 J ,5), 
CCiisultants (3,6), Evaluators (1,5), and Clerical (4.0). 

RESPONSIBILITY STATEMENTS 

Des Moires Plan SuperviRnr! To provide leadership for a quality instructional program for 
students having difficulty in reading, writing and mathematics. 

Des Moines Plan Cnnrdinatnr To support and assist principals and teachers m implementing 
program goals and objectives. 
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PROCESS SUMMARY 

The programs of the Des Moines Han strive to assist students in: 

— succMding at an early age; 
—improving self concept; 

—reducing the occurrence of retention and dropout; 
— improving attendance; 

— improving self ccmcept and attitudes toward school; and 
— improving academic achievement 

An extensive staff in-service program provides opportunities for teachers to receive additional 
information and training related to teaching strategies and teaching for mastery. In addition to 
scheduled in-servdce sessions which appear on the in-service calendar, teachers are encouraged to 
visit other lab programs, attend appropnate local or npoml meetings and conduct in-service 
sessicms for buildmg staff and community. 

PRODUCT SUMMARY 

A longitudinal study identifies a gr >up of students as a "baseline** and then measures changes in 
specified variables over a period oi ime. The longitudinal study for the Des Moines Plan begins 
with students served during the first year of the program (1987-88), Major findings at tliis time 
include the following: 

— GeneraUy, students served for one year in the reading lab inoeased their scores on the ITBS 
reading test during 1987-88 and then either maintained or increased scores during the years 
foUouin^ exit None cf die grade level averages for students sensed two consecutive, three 
consecutive and two non-consecutive years showed continual increases in scores, but 
approximately three-fourths of die students in the grades tested have an ITBS reading subtest 
score at their last time of testing, higher than the score received during fall 1987. 

— Students who were served in the mathematics lab for one year only, generaUy increase their 
scores at eveiy testing of ITBS. About <me half of the math lab students in each grade level, 
kindergarten through eighth served two consecutive, three consecutive and two non-consecutive 
years, continually increased tiieir ITBS mathematics composite scores at each testing time. 

Analysis of information from 1989-90 performance and process objectives from the Des Moines 
Plan are not coniplete at this time. Information submitted at the end of the 1988-S9 school year 
indicated the following: 

— Teachers were continuing to maintain a high level of communication with parents as evidenced 

by all program objectives in tiiis area being met during 1988-89. 
— Attendance of Des Moines Plan students in both reading and mathematics labs improved finom 

the previous year (1987-88). Data also showed a narrowing in the gap between the attendance 

rate of program and non-program students* 

FUTURE PLANS SUMMARY 

Funm planning for The Des Moines Plan includes the following: 

— Early Childhood Grants emphasizing developmentally appropriate curriculum with small class 

size for Kindergarten, first and second grades; 
— Implementation of reading in the content area of social sci^* > in grade 5; 
— Measurement of attitude and self concept of all lab students as opposed to only those at middle 

and senior high schools; 

— Efforts to improve coordination between classroom, Des Moines Plan and other special program 
teachers; uid 

—Efforts to increase die amount of inservice for classroom teachers on strategies of teaching and 
learning for students with special needs. 
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DISTRICT MISSION STATEMENT 

*Thc Des Moines Independent Community School District will provide a quality educational 
pngrar.i to a diverse community of students where all are expected to learn." 



PROGRAM PHILOSOPHY 

All students can leam but leam in different ways and bring different experiences to the learning 
environment Diagnosis of individual strengths and weaknesses will provide information for 
instruction. 

Reading/Writing 

Reading and writing are integrated processes based on language development Students will be 
given opportunities to participate in an integrated language process involving reading, listening, 
writing, and speaking. These language processes are active and are to be whole, functional and 
meaningful. Skills shall be enhaced in the context of their uses. Higher oixler thinking skills will 
be developed within these processes. Students leam to write in two ways: 1) by writing, and 2) 
by reading good writing. 

Mathematics 

Mathematics is of the utmost importance to the education of all children, not only for its utilitarit n 
values, but also for its use in teaching logical thinking and problem solving. 

Computational facility is important, but math basic skills go beyond computation to include logical 
thinking and problem solving in thr. following areas: estimation, geometrv, measurement, 
probability, graphing, proportion, and percent. 

Achievement in mathematics is improved when: 

— models are used by students as well as by the instructors. 

— teacher expectations are high. 

— teaching techniques help students to understand concepts. 

— understanding precedes drill. 

— instruction is planned to meet students* needs. 

— instruction is based on sequential learning objectives. 

— parent involvement and interest are hi^h. 

— teaching objectives for mathematical skills go beyond computation to include problem 
solving applications. 



2 



RESPONSIBILITY STATEMENTS 
Des Moines Plan Supervisor 

The res-> onsibility of the Supervisor of the Des Moines Plan is to provide leadership for a 
quality instructional program for students having difficulty in reading, writing and mathematics. 

Organizational Tasks 

1 . On-going review of research, trends and effective practices for at-risk students. 

2. Planning of Des Moines Plan structure, curriculum and evaluation. 

3 . Implement and administration of the Des Moines Plan (personnel, materials, 
in-service, evaluation and funding). 

4. Communication with staff, principals, students, parents and community. 

Des Moines Plan Coordinator 



The responsibility of the Des Moines Plan Coordinator is to support and assist principals 
and teachers m implementing program goals and curriculum objectives. 

Organizarional Tacks 

1 . Planning and implementing Educational Staff Fall Conference and yearly in-service 
programs for the K-12 Rciiding/>^Mting and Mathemadcs lab teachers. 
Kindergarten Enrichment and K-1 Transitional teachers. 

2 . Administration of the Kindergarten Enrichment and K- 1 Transitional Programs. 

3 . Orgamzation and implementation of th.e Des Moines Plan summer school program. 

4. Chairperson of the Des Moines Plan General Advisory and Research and Evaluation 
committees. 

5 . Communication with staff, principals, stodents, parents and community regarding 
mogram structure and direction. 

6. Office manager for Des Moines Plan consultants and secretaries. 
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CONTEXT EVALUATION 
History 

During the 1966-67 school year, the Dcs Moines Independent Community School District 
initiated Title I activities under the "Henaentaiy and Secondly Education Act" OBSEA). TTiis act 
provided for financial assistance to local education agencies so they could expand and improve 
their school progranis to meet the special needs of educationally disadvantaged children. At that 
time, the most i)ressing needs appeared to be in the areas of building good attitudes towanl school, 
stimulating motivation toward learning and developing language arts and communication skills. A 
program designed to meet those needs was subnutted and umoved by die State Department of 
Public Instruction (now die Department of Education) in 196i5. In schools identified as eligible to 
receive Tide I services, students widi special needs were provided supplemental reading instruction 
in eitiier language arts classrooms or Tide I Reading Labs. As the Iowa Tests of Basic Skills 
showed low mathematics scores for a significant number of students in Ude I schools, die reading 
project model was followed in planning a conroarable madiematics program. The Tide I 
Matiiematics program begf n during die 1972-73 school year. 

During 1981, Qmgress enacted die "Education Consolidation and Improvement Act" 
(ECIA). This act provided financial assistance to state and local educational agencies to meet the 
needs of educationally disadvantaged children on die basis of entidenaents calculated under Title I, 
ESEA. The program developed under diis act is known as Chapter I, ECIA. The reading and 
math supplemental programs continued in die i979 eligible schools. Bodi die Chapter i Reading 
and Matiiematics Programs which are models upon which die Des Moines Plan was based have 
received recognition on a national level in recent years. On Februiuy 11, 1981 and again in 1985, 
die Des Moines Tide I Elementaiy Reading Program was recognized as an otemplary project. The 
elementary position of die matiiematics program was also recognized as exemplary in 198 1 and 
recertified as such in 1985. 

In July of J985, die National Diffusion Networic (NDN) awarded die Des Moines Chapter I 
Madienaatics Program a grant for die pmpose of disseminating program elements to schools in 
other parts of die nation. This local dissemination project. Success Understanding Matiiematics 
^^^llJ2^ received five renewals of its NDN grant To date, SUM has been adopted for use by 
over 2000 schools in 34 states. 

In die fall of 1986, ihe Board of Directors of die Des Moines Independent Community 
School district approved die Des Moines Plan, a comprehensive K-12 program for all schools to 
unprove and strengdien reading, writing and madiematics skills. This program was implemented 
during die fall semester of die 1987-88 school year. 

Policies, Standards, Regulations 

The Des Moines Plan adopted die instructional model implemented by die Chapter I program 
as Its design. General components of diis model include die following: smaU group instruction, 
dugnosis ard prescription, monitoring nnastery of district objectives, high expectations, 
educational plans, a highly motivational supplemental curriculum including die use of 
manipulatives and computer assisted instruction, coordination witii classroom teachers and district 
cumculum, parent mvolvcment, on-going in-service and support, computerized record keeping 
and teaching strategies emphasizing die affective domain. Of die 68 district buildings diat have 
students pamcipating in tiie Des Moines Plan, 22 (aU at die elementary level) are classified as 
Chapter I buddings. This means tiiat salaries of staff members at tiiese buildings are paid by 
Oiapter I funds. Chapter I regulations at tiie federal level are established by the U.S. Department 
of Education and appear m tiie Ftederal Register. Administration of tiiese regulations at die state 
teyel IS accompbshed by tiie Bureau of Federal School Improvement in tiie Department of 
Education. 
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Current Program Description 

The Des Mdnes Plan includes four mi^jor ooniponents: (1) a kinder£arten program; (2) a 
first through twelfth grade readingAvriting and naathenuttics lab program; (3) alternative curriculum 
within the Des Moines Plan structure; and (4) in-service tnining. 

1. Kliid#ryiirf#n Profraiti 

The Des Moines Plan's Kindergarten Enrichment Pkogram is a supplemental half-day 
program to reinforce and extend the foundational concepts and sldUs of the basic kindergarten 
program. It is designed to provide additional assistance to students who denxxistrate greatest 
need in developmental growth at the beginning of the kindergarten year. The K-1 Transiticmal 
Program (K-1) provides an additicMial year of growth and preparation to students considered the 
most academically at risk following their kindergarten year. It provides, ftiU day, comprehensive 
instruction in all subject areas represented in the regular first grade, as well as an extension of the 
kindergarten curriculum. 

Instructional Methods 

Kindergartftn Enrichmftnt Pmpam. 

The skills and concepts emphasized are specified in the Strategies in Early Childhood 
Educatiwi (Waupun) objectives of the Des Moines Public Schools. The program itcognizcs each 
child's individual developmental maturity and provuies experiences to encourage further 
development. Educational ex ^riences focus on developing personal social emotional skills, 
intellectual functioning, verba^ fluency, psychomotor abilities, and basic life skills to prepare 
students to live with self, parents, and friends; to approach the world with curiosity and creativity; 
and to develop effective life skills with a disposition for life IcMig learning. 

KA Transitional Pmprflm 

The instructional techniques used are based on learning theories of Piaget and others. The 
theories emphasize that: 

(a) Children leam in different ways in different periods of co5nitive development; 

(b) Students benefit from being active participants in the design and direction of the 
schooling process; and 

(c) Students* self cwicepts and expectatiwis for themselves arc related to their achievement. 
Organization for Iristmcrion 

Kindergartftn Enrighment Propam 

Students are served in half day sessions with a maximum of 15 students per class. There 
are 17 centers in 1 1 different elementary schools. 

K-1 Transirional Propasn 

Students are se^f^ed in full day sessions with a ma^dmum of 15 students per class. There are 
7 centers in 7 different elementary buildings. 
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2. RMdtnf/Writinp and MafhPinatigs l.ah Prngram 

The Chapter I Ingram is the instructional model for tiie lab program (see section n, 
"Policies, Standards and Regulations) for a description of the components of this model. 

Scores obtained on the S^^tematic Approach to Reading Instructim (SARI) Management 
System and the mathematics objectives based tests are the mtgor criteria foi identification of 
students for die lab program, uieckpoint tests are anoong the additional criteria used in the 
selection of lab studients. These tests provide a "checkp^t" of how well students are learning 
material related to district objectives in these areas. The tests are given to students in grades 1, 3, 
5, 8 and 11 . Lab instruction is provided to die lowest 20 percent of students in grades 1 and 2, the 
lowest 15 percent of students in grade 3, the lowest 10 percent in grades 4-6 and the lowest 8 
percent in grades 7-12 according to selection criteria. 

Insmictinnal Mffthnds 

Elementary Readinp/Wriring T Jih. 

Prior to planning individualized reading/writing programs for identified students, lab 
teachers administer diagnostic tests to help identify reading deficiencies. On die basis of diagnosed 
skill deficiencies, lab teachers develcm an Individual Educational Plan (lEP) for each participating 
student Lab teachers use a variety of mediods and materials to supplement the readingAvriting 
instruction offered by regular classroom teachers. Direct teaching strategies have been developed 
for use ;a die lab. Literature and process writing provide die focus for die icading/writing lab. 
Conyuter-assisted instruction is used to supplenaent and reinforce die teachers* dmct instruction. 
Writing to Read, a computer based instructional system for kindergarten and fint grade students 
was used at diree schools, Edmunds, Longfellow and McKinley. This system is designed to 
promote students' reading and writing skills tiirough tiieir own writing. Small group instruction 
allows die lab teachers to meet die affective needs of students, as wer 

Middle Schnnl/Sftnior High Rftad iny/Wririny T j»h 

Prior to planning individualized programs for identified students, lab teachers may 
administer one or more of several diagnostic tests to diagnose individual reading deficiencies. 
Diagnosis is also made on die basis of individual writing samples. On die basis of diagnosed skill 
deficiencies, lab teachers use a variety of metiiods and materials to supplement die readineAvriting 
instniction offered by regular classroom teachers. Instructional activities are planned to continue 
die development of concq)ts and skills and apply diem in die context of real life situations. 

Lab teachers utilize goal setting strategies as a means of improving students' self concepts, 
motivating students to complete assignments and developing positive attitudes towaid learning. 
Goal setting involves die process of making decisions togetiier in an effort to complete tasks 
without creating anxiety. 

Computer assisted instruction is incorporated into die lab program and is used to supplement 
and reinforce the teachers' direct instruction. By doing tiiis, students are provided opportunities to 
express uieir ideas dirough writing. 

Elementary Mnfhi.ninri{;f; ] 

u T% ^ ^^^^ 5P? concepts to be emphasized are specified in die K-5 Madiematics Objectives of 
thcDes Momes Public Schools. New madiematics concepts are introduced by providing students 
witii concrete materials and asking questions which cause students to manipulate die materials By 
using questionuig techniques, teachers also assist students in buUding new learning on earlier 
concei)ts ui die hierarchy of skills. Emphasis is placed on problem solving. Students are taught 
stratc;^es diat are effective for solving word problems as well as for using madiematics in real Ufe 
situations. 
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Lab teachers use goal sedng strategies as a means of motiviuing students to conmlete 
assignments, develop positive attitudes toward learning and change chronically disruptive in- 
school behavior. 

Middle Schnnl/Seninr High Mathemarips I .ah 

Skills and concepts emphasized are specified in the K-8 Mathemadcs Objectivei of the Des 
Moines Public Schools or in the Des Moines Plan seccmdary record folder. New nuAemadcs 
concepts are introduced by providing students 'Adth concrete materials and asking questions which 
cause students to manipulate materials. Through questioning, teachers also assist students in 
building new learning on earlier concepts in the hierarchy of skills. Emphasis is placed on 
problem solving. Students are taught strategies that are effective for solving word problems as 
well as for using matheooatics in real life situations. 

Lab teachers use goal setting strategies as a means of motivating students to complete 
assignments, develop positive attitudes toward learning and change chronically disruptive in- 
school behavior. 

Qreanizflrinn for Tnstnirrinn 

The instructional organization varies droeading on die grade level of die student. The 
following is a summaiy of instructional organization for each grade level: 

Elementary 

Each full-time lab teacher instructs 40-50 students daily widi an average class size of 6 
(maximum class size of 5 students for first grade). 

Middle Schnnl. 

Each full-time lab teacher instructs 66-72 students daily witii an average class size of 9 
students and a maximum class size of 12. 

High Srhnni 

Each full-time lab teacher instructs 70 students scheduled for 5 periods witii a maximum of 
12 students per class. 

3. Alternative Curriculum w:thin Thg n«>s Mnings Plan s»r..rt..ro 

The Alternative curriculum was implemented in die beginning of die 1989-90 school year to 
assist students who have been served in the lab program for one and one-half years of lab and have 
not naet the reading and matiiematics checkpoint criteria. The Alternative Cuniculum is provided 
through die Des Moines Plan reading/writing and matiiematics classes and in conjunction witii 
classroom mstruction. 

Instnicrinnal Metl^f^^ 

At least once each week, lab teachers plan witii die classroom teachers for the purpose of 
prescribing and implementing instruction and evaluating progress of participating students 
Alternative Cuniculum students receive direct reading/wnting and/or matiiematics iastructiim from 
boui classroom teachers and lab teachers. 
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OryniMrinn for Initmcrinn 

Students are instructed in one-ttHme tutoring sessions for ?0-40 minutes daily in 
feadingAvriting and/or nuthematics labs. GUssrooms with these studer:2s are limiM to 23 
studentt. During the 1999-90 school year, tvMO students were served in the Altermdve Cuiriculuin 
program. 

J. Ill.«Tvlg> Training 

Oppoftunities for in-service training in tfte areas of teaching strategies and leiching fior 
mastery are novided to Des Moines Plan teachers and classroom teachen of Des Moines Plan 
studenu in the areas of reading, luiguape arts and mathematics. As of April 30, 1990, 12 in- 
service seuions had been provided duifng die 1989-90 school year. Intended nwfjftmTi for these 
included reading/writing and mathemadcs lab teachers as well u classroom leadiers and qiecial 
education teachers when appropriate. Lab teachers also provide follow-up sessions for building 
staff during the year. Further infonnadon concerning in-service activities may be found in the 
section of this report labeled "Process Evaluation." 
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Enrorment far All TVs Mftitifts Pian Pmpams 

Tables 1 , 2 and 3 indicate the number of students enrolled in Des Moines Plan programs as 
of April 16, 1990 by grade level, sender and race. Table 1 applies to the ^Bading^mting lab 
program, while Table 2 i)resents data for the mathematics lab programs. As many Des Moines 
Plan students are served in both readingAvriting and mathematics lab programs, me figures in 
Table 3 represent an "unduplicated count." This means simply that a stu<knt is counted only once 
regardless of whether or not he/she is in both reaungAvriting and mathematics lab programs. 

Table 1 

Number of Students Served — Des Moines Plan Reading/Writing lab 
(As of April 16, 1990) 



Grade 


Male 


Gender 
Female Total 


American 
Indian 


Black 


Ethnic Group 
Asian Hispanic 


White 


Total 


Ka 


198 


162 


360 


3 


79 


6 


17 


255 


360 


1 


382 


287 


669 


1 


126 


26 


26 


490 


669 


2 


333 


213 


546 


4 


125 




ID 


391 


546 


3 


215 






3 


83 


1 A 

14 


17 


31- 


429 


4 


156 


136 


292 


3 


74 


14 


9 


192 


292 


5 


154 


133 


287 


4 


69 


8 


7 


199 


287 


6 


119 


102 


221 


0 


45 


10 


6 


160 


221 


7 


109 


97 


206 


0 


47 


6 


10 


143 


206 


8 


89 


63 


152 


1 


39 


6 


6 


100 


152 


9 


54 


39 


93 


0 


22 


2 


2 


€J 


93 


10 


17 


14 


31 


0 


8 


0 


0 


23 


31 


11 


10 


8 


V 


0 


1 


0 


0 


17 


18 


12 


20 


5 


25 


0 


3 


1 


1 


20 


25 


Total 


1856 


1473 


3329 


19 


721 


103 


117 


2369 


3329 



■Includes students in Kinderganen Enrichment Program, K-1 Transitional Program and Writing to 
Read Program. 
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Table 2 

Number of Students Served — Des Moines Plan Mathematics lab 
(As of April 16. 1990) 



£2£Ild£I Ethnic Omup 

American 



Grade 


Male 


Female 


Total 


Indian 


Black 


Asian 


Hispanic 


mite 


Total 


1 


277 


241 


518 


1 


101 


15 


14 


387 


518 


2 


184 


199 


383 


4 


117 


13 


17 


232 


383 


3 


185 


232 


417 


3 


92 


8 


18 


296 


417 


4 


134 


142 


276 


0 


70 


11 


9 


186 


276 


5 


126 


158 


:!84 


2 


66 


4 


11 


201 


284 


6 


113 


128 


241 


0 


56 


6 


5 


174 


241 


7 


71 


98 


169 


1 


32 


1 


5 


130 


169 


8 


66 


51 


117 


2 


32 


2 


5 


76 


117 


9 


36 


70 


126 


0 


24 


6 


0 


96 


126 


10 


12 


15 


27 


0 


4 


0 


1 


22 


27 


11 


6 


6 


12 


0 


3 


0 


0 


9 


12 


12 


38 


42 


80 


0 


16 


8 


2 


54 


80 


Total 


1268 


1382 


2650 


13 


613 


74 


87 


1863 


2650 
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Tables 

Number of Students Served — Des Moines Plan Unduplicated Count 
(As of April 16. 1990) 



UlauC 


Male 


Gender 
Female Total 


American 
Indian 


Black 


Ethnic Gnwp 
Asian Hispanic 


White 


Total 


Ka 


198 


162 


360 


3 


79 


6 


17 


255 


360 


1 


455 


361 


816 


1 


146 


31 


28 


610 


816 


2 


387 


297 


684 


5 


166 


16 


22 


475 


684 


3 


305 


322 


627 


3 


129 


17 


21 


457 


627 


4 


226 


207 


433 


3 


97 


19 


14 


300 


433 


S 


211 


215 


426 


5 


90 


12 


14 


305 


426 


6 


186 


I 1 D 




0 


73 


11 


7 


268 


359 


7 


141 


155 


296 


1 


64 


7 


10 


213 


296 


8 


116 


92 


208 


2 


50 


8 


10 


138 


208 


9 


89 


91 


180 


0 


37 


8 


2 


133 


180 


10 


23 


20 


43 


0 


9 


0 


1 


33 


43 


11 


14 


11 


25 


0 


4 


0 


0 


21 


25 


12 


52 


45 


97 


0 


18 


9 


2 


68 


97 


Total 


2403 


2151 


4554 


23 


962 


144 


148 


3277 


4554 



a Includes students in Kindergarten Enrichment Program, K-1 Transitional Program and Writing to 
Read Program. 

Th* duplicated count reveals the total number of students served in the program and is used 
m determinmg staff assignments, material needs, etc. This count is computed by counting 
students in each program separately. The total dupUcate count is 5,979 students. The 
unduplicated count indicates the total number of individuals served in the program and cou-its each 

^ if he/she is in both reading and mathematics programs. As of April 16 

1990, there wers 4554 unduplicated students enrolled in the Des Moines Plan. By gender, 52*8 

^ ^"^-2 percent were female. This compares to a male/female ratio of 
51.2/48.8 for the entire district. 

Tlie percem c : minority students in the Des Moines Plan i an also be calculated fiom the 
information in Table 3. Of die 4,554 Des Moines Plan students 1277 or 28.0 percent were 
roenibers of a minority group, i.e. American Indian, Black, Asian or Hispanic. TTiis compares to a 
ioi5^o?^'2^"*"**^ °^ ^^'^ percent. Tl.c pn-.vious year for which this data were calculated 
was 1986-87. There were similar results in that year. During that year, 29.2 percent of thf Des 
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Moines Plan students were indicated as being mcmoers of a minority race while the district percent 
for that year was also 18.0. It would appear from this information that the proportion of muiority 
students in the De* Moines Plan tends to be about 10 percent higher than in the district as a whole. 

Needs 

Program objectives 1989-90: 

—Continue to make growth at all grade levels as indicated by increased scores <»» ITBS, 
increased attendance and improvement in students' attitude toward school and learning; 

— Continue to work with the Department of Research, Evaluaticm and Testing to 
computerize the record keeping system and reHne die test data retrieval system; 

— Reduce ths amount of testing by coordinating with the district testing for evaluation. 
Complete the norming of the objective based tests to die ITBS so diat in die 1990-91 
school year we will only test with the spring objective based test; and 

— Woric cooperatively and coordinate with the needs of all students at risk(Speciai 
Education Pilot, K-1 Pilot, In-class Pilot). 



Goals 

The overall goals of the Des Moines Plan are as follows: 
— ^To help students succeed at an early age; 
— ^To provide assistance if and when needed; 
— ^To improve students' self concepts; 
— ^To reduce the number of retentions; 
— ^To reduce the number of dropouU". 

— ^To graduate students who have achieved at least an eighth grade level conmetency in 
reading, writing and madiematics; 

Impmvements 

During die 1986 87 school yean, the writing component of the Des Moines Plan was 
mcorporatcd into the reading program. The reading/writing program uses the whole language 
approach with supplemental literature. 

During the 1988-89 school year, an innovation called "focus for insduction" was conceived 
m response to tiie complexity of the Des Moines Plan structiire. This was done in order to 
establish an area of "focus" for the 1989-90 school year that would apply to each grade level in die 
elementary school. In other words, specific cOTcepts or areas would be applied more strongly at 
one particular grade level. For example, in first grade diere was an emphasis on modeling of 
reading and writing, in second grade basic word analysis taught in context was emphasized and in 
the founh grade the emphasis was on types of literature and research skills. At present, "focus of 
instruction applies to die elementary readingAvriting lab only. 

During the 1988-89 school year, die middle and high < Iiool staff developed an attitudinal 
sjtfvsy for bodi reading and mathematics lab students. This measures attitudes toward learning. 
All reading/writing and madiematics lab students complete die survey in die fall end spring. 

Other Cnntevt Tnfnmiii^-ftn 

Parent/Guardian rnntart and Pa. iiciparinn 

A major effort is made to communicate witii parents/guardians of Des Moines Plan students 
and involve tfiem in the program. In die lab program, lab teachers cany out die following 
activities: * 

(a) inform parenis/guardians of each lab student that die student will be participating in die 
lab program. 
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(b) make personal contact with the parents/guaidians of each student at the student's home 
or at a place selected by the parents/guaidians; 

(c) invite parents/guardians (by letter, telephone or in person) to visit and/or assist in lab 
classes and to attend open house functions and other special activities; and 

(d) invite and encourage parents/guardians to participate in district Parent Advisory 
Council activities and assist in proposal develc^ment 

In the Kinderganen Enrichment Program, kindergarten classroom teachers and/or 
neighborhood school principals review Waupun and/or otfier screening information with the 
parent^guardians of students who have been referred for Uie program. To promote parent 
participation, Kindergarten Enrichment teachers hold an open house before the program begins, 
invite parents/guardians to visit and/or assist in the Kindergarten Enrichment classrooms and send 
quarterly newsletters to die home. 

In March of each year, principals inforai parcnts/guardians by letter if there is a possibility 
of a K- 1 recommended placement for their kindergarten child In late May, of die same year, 
principals inform parents/guardians by letter if dieir child is being recommended for the K- 1 
program the following fall. This recommendation is based on information gained &om a second 
screening given in early May. The principals obtain written accq)tance fiom parents/guardians and 
explain the program to them. Following selection, K-1 provides a full day ofcomprehensive 
instruction m all subject areas represent in the regular first grade curriculum, as well as, an 
extension of die regular kindergarten curriculum. 

Committees 



Pes Moines Plan nftn^ral Advisory Cinmmittftft 

The General Advisory Committee consists of 35 members. The purpose of die committee is 
to advise staff in the arr^ of planning, implementation, program effectiveness and impact of die 

• program on die community. The committee consists of lour task forces: affective needs, student 
motivation, community awareness, and teacher recognition. Activities of die conamittee during 
1989-90 involved coordination of a Writer's Conference and Problem Solving Bowl for students 
and having a recognition tea for teachers. 

Pes Moines Plan Pamnt Advisory Pnunril 

The purpose of tiie Parent Advisory Council is to inform, educate and involve parents and 
teachers m die learning process. The committee meets bi-mondily witfi officer meetings held on 
alternate montiis from large group activities. One of die primaiy activities of die committee is to 
wovidcmputfordevel(^^ District events include: "Reading Aloud 

With Your Child." demonstration of educational toys and a "Spring Fling," involving parents and 
children in the making of instructional games. 

Pes Moines Plan RftSMTch and Evaluation nomiy^iffpff , 

The Research and Evaluation Committee reviews program evaluations £.id proposals and 
provides input for program impro>ement. It consists of sixteen members including teachers, 
consultwits and administrators. During 1989-90. die committee met on four occasions and was 
mvolved in die following activities: 

— reviewing alternative curriculum; 

— <xanriining attitude instruments; and 

— ^making suggestions for die testing program. 

K-1 Transitional Program; King Pilot Pmynini 
^ During die 1989-90 school year, a pilot study involving K-1 Transitional Program students 
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at King Elementaiy School was instituted. To carry out this pilot study, fifteen identified K-1 
students were assigned to two first grade classnx»ns. Tlic K-1 teacher taught one-half day with 
each first grade teacher. An associate assisted in the classroom daily on the alternate half day. 

Hiis pilot program help to integrate students in the K-1 Ingram into regular first grade 
classrooms and fosters the philosophy that regular classroom teachers have the responsibility for 
meeting the needs of all students given adequate suppon staff. Outc(nnes will be measured by 
administering the Metropolitan Readiness Test (MRT) to all K-1 students: traditional and pilot 
programs. Tht MRT scores obtained by students in die pilot program will be compared to scores 
of the students in the traditional K-1 Transitional Program. 

Longitudinal Stiiriv 

Longitudinal studies are useful in that they help to assess the impact of a program on its 
participants over a period of time. In order to do this, a Iwigitudinal study c(dlects uformation 
related to certain variables cm a group of subjects at a beginning or "baseline" point and then looks 
at changes in this group manifested over a period of time while the program operates. 

Students served in the Des Moines Plan Program during the 1987-88 school year are the 
group used for the baseline data. Variables diat will be studied include: return of students who 
have been exited from the Des Moines Plan and achievement naeasured by results obtained on the 
Iowa Tests of Basic Skills. The achievement data are scores on reading and total mathematics 
subtests. Results fit>m Checkpoint tests in reading, writing, and mathematics and Objectives- 
Based Curriculum Evaluation in mathennatics will be included in future reports. The results of the 
longitudinal study are reported in the Product Evaluation section of this report (see page 34). 
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INPUT EVALUATION 

BudgefndEnpenHitimPs 

There are six sources of funding for the Des Moines Plan. These are the Educational 
Improvement Grant, Dropout Prevention, Budget Review, Chapter II, Chapter I and the district's 
general fund. The graph below shows the percentage of the total budget allocation provided by 
each founding source. The Educational Improvement Project Grant (cuirently $622,250) and the 
Budget Review funds will not be available for the 1991-92 school year. This funding could come 
from the instructional Support levy if determined by the administration and board. 

Table 4 reports the amount budgeted by various categories, i.e. salaries, benefits 
materials, equipment etc. and the expenditures reported in each as of March 31, 1990 for the 
Kindergarten Enrichment Program, the K-l Transitional Programs and the lab programs. Table 5 
rHTf?j;™!Il^" "T*'.*' °^ *c Des Moines Plan. It musi ^emphasized 

2f fimiff^ T S£S ^TT' ^'"''^^•"^ ""u^ ^'^J^ "^"^ ^'^P*^^ t«cause the total allocation 
ficrnSf I ? ?i }a^^'^c s«=''°oLy«af "lay no» have been spent as of the date of this report. TTie 
figures m Tables 4 and 5 were from records maintained by the Des Moines Plan Supervisor. 

Percentage of Total Budget Allocation By Funding Source 89-90 



$449,087 
7.98% 



10.67% 
$600,623 



13.78% 
$775,772 



11.05% 
$622,250 




46.17% 
$2,599.27 



□ Chapter 1 

□ VTP Chapter 2/Dlslflcl 
H Educational ImprovemenI 
B General Fund 

□ Budget Review 

B Dropout Prevention 



10.35% 
$582,497 



$5,629,499 
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Table 4 

Budget and Expenditures for the Des Moines Han Kindergarten and Lab Programs 
^ 1989-90 (as of March 31. 1990) 



Categoiy 



Allocation 



Expenditure 



Teacher Salaries 

Associate Salaries 

Fixed Charges (25.5%) 

Indirect C^sts 

Administration 

Support Services 

Software/Materials/Supplies 

In-service 

Summer School 

Mileage 

Equipment 

Evaluation 

Parent Component 

Printing 



$3,757,626 
85.966 
1.028.508 
78.545 
182.606 
125.373 
46.400 
70.070 
40.000 
6.800 
13.000 
84.976 
7.050 
700 



$2,076,293 
52.170 
747^46 
78.545 
88.947 
94.153 
22.979 
29.843 
0 

1.498 
10.055 
84.976 

8.617 
28 



Total 


$5,527,220 


$3,295,350 


Table 5 
Des Moines Plan Staff 
1989-90 

Full-time Equivalent (FTE) Positions 


Position 




PTE Staff 


Supervisor 

Coordinators 

Consultants & 

Teachers 

Associates 

Evaluators 

Secretaries 




1.0 
1.5 
3.6 
1407 
11.5 
1.5 
4.0 



Total 163.8 

« The consultants visit all readingAwiting and/or mathematics teachers in addition to visiting the labs. It is 
estimated that two-thirds of their time is working with total building staff and non-lab teachers. 



Materials and EgnipmffnT 

During U>e 1989-90 school year, the Des Moines Plan staff undertook the following activities: 

(a) adopted a new mathematics scries for use in the high school program; 

(b) examined software packages for elementary reading and mathematics labs through the 
Heartland Area Education Agency; 

(c) examined material that will be used to implement "reading in the content area" at die 5th 
grade level; and 

(d) purchased materials from Modem Cuniculum Press to be used in the first oade 
reading lab program. 
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PROCESS EVALUATION— THE DES MOINES PLAN 

Current Year nhiectivftis for the SuTvivisnr 

1. Meet the organization2l expectations of the Instructional Division by— 

a. being visible and accessible to staff, principals students, parents and community. 

b. being supportive and assisting in communications with odier departments and 
divisions concerning the educational program of the Des Moines Man. 

c. being involved in the day-to-day activities and operations of administering the Des 
Moines Plan. 

2. Continue to review, evaluate, and make recommendations for revisions of the Des 
Moines Plan as needed by — 

a meeting witii die Des Moines Plan Research and Evaluation Committee to review 

evaluation data and other information, 
b. making recommendations to tiie Instructional Divisim on revisiais and modifications 

needed. 

3. Coordinate witii otiier programs for at-risk students by — 

a actively participating in die Committee for Students At-Risk. 

b. comrnunicating witii ti»e administrators of otiier programs for students at-risk (School 

Witfiin A School, New Horizons, tiie alternative high schools, etc.) and coordinating 

services. 

4. Assist elementary and secondary buildings in increasing academic achievement and better 
meeting Uie needs of students at-risk by— 

a. conducting in-scrvices on instructional strategies and motivational techniques. 

b. assisting staff to help motivate students to inq)rove tfieir attendance and tiieir attitude 
toward learning. 

Current Obiecrives for the Program CooiYlinatnr 

1. Perform tfie organizational tasks as described in tiie Responsibility section of this report 
(see page 1). r j y 

2. Research, review, and evaluate focus for instruction in tiie K-12 labs and Kinderearten 
EnnchmentandK-1 programs. 

a. Explore current trends in reading and writing instruction (i.e. Reading Recovery 
Program, study skills instruction at tiie intemiediaw and middle school levels.) 

b. Internalize tfie new National Council of Teachers of Matiiematics O^CTM.) 
Standards and reflect tiiis direction in matiiematics lab in-service and curriculum. 

c. Expand die affective component of the K-12 labs to include motivational and goal 
setting strategies. ^ 

d. Continue efforts to include a counseling component in tfie Kindergarten Enrichment 
and K-1 programs. 

3. Participate in tfie district's early childhood study committee which directiy affects tfie 
direction of tiie Kindergarten Enrichment and K-1 programs. 

a. Continue to initiate mnovative approaches and pilot programs. 

b. Review evaluations of current pilots and programs and assist in recommendations for 
district programs m the future. 

4. Evaluate input from Des Moines Plan 1989 summer school staff and principals. 

a. Refine program as needed. *^ 

b. Oudine procedures for selection and registration of 1990 summer school students to 
ensure an equitable system for all students. 
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PROCESS EVALUATION— KINDERGARTEN PROGRAM 

Kindergarten Enrichment 

Current Year Ohiecriv es for the Pm^am 
Program Management Obiecrives 

1 . During the instruction year, the program coordinator will organize and maintain an 
accountability file and provide copies of data to support die evaluation of all objectives. 

2. At die beginning of die instructional year, Des Moines Plan teachen at each building will 
selea one or more parent representatives to serve on die Chapter 1/Des Moines Plan District 
Parent Advisory Council. By October 6. 1989. building principals will approve diese 
selections and submit die representatives' names, addresses, and telephone numbers to die 
program coordinator. 

Student Objectives 

1 . At die end of die instructional year, students served by die program for at least two diirds of 
a given year will improve an average of one ranking on jach of die components on die 
Kindergarten Enrichment Student Evaluation. 

2. At die end of die insuuctional year, at least 60 percent of diose students served by die 
program for at least two diirds of a given year will be recommended for placement in first 
grade. 

Instructional Staff Ohiecrives 

1. Kindergarten Enrichment students will be identified by die fourdi week of die instructional 

2. During die instructional year. Kindergarten Enrichment teachers will instruct a maximum of 
IS students in each half-day session. 

3. During die instructional year, die following objectives will be emphasized: a) Development 
of personal social/emotional skills to enhance self-concept and self-c<Mifidence; 

b) Development of verbal fluency/competency dirou^ language experiences; c) 
ExplorMion of literature; d) Expansion of intellectual functioning and developmer* oi' a 
disposition for life-long learning; e) Integration of psychomotor skills into learning 
activities; f) Demaistration of good health and safety habits. 

4. The distribution of minority and nonminority and male and female students served in die 
Kindergarten Enrichment program will not deviate more dian 10 percentage points &om die 
distribution of die general kindergarten population. 

5. All Kindergarten Enrichment students identified and served in die program will have 
successfully completed no more dian 7 of die objectives on die Waupun screening; or no 
more dian 20 on die Early Screening Inventory; and will have parent/guardian permission 
for participation in die program. ^ «, r 

Family Ohiecrive 

1 . By die end of die second semester. Kindergarten Enrichment teachers will have had at least 
five contacts each semester widi die parent(s)/guardian(s) of each student cnroUed during the 
mstrjctional year. These activities may consist of cne or more of die following: a) 
ParentAeacher conferences; b) Kindergarten Enrichment newsletters; c) Kindergarten 
Enrichment open houses; d) Parent volunteer activities. 
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K-1 Transitional Program 

Current Yf ar n)^|.irrjves for the Pmpam 
Program Mpnaeement Ohiecrivfts 

1. During the instruction year, the program coordin.UQr will organize and maintain an 
accountabUitjr file and provide copies of data to support the evaluation of all objectives. 

2. At the beginning of the instructional year, Des Moines Plan teachers at each building will 
select one or more parent rroresentadves to serve on the Chapter 1/Des Mcnnes Plan District 
Parent Advisory Council. By October 6, 1989, building principals will approve these 
selections and submit the representatives' names, addresses, and telephone numbers to the 
program coordinator. 

SmdentObiecrivfts 

1. In January 1991, at least 50 percent of those students served in the K-1 Transitional 
program (K-1) for at least two thirds of the previous year will receive a passing score on 
the first grade checkpoint test 

2. In May 1990, at least 85 percent of the students who were served in die K-1 program for at 
least two thirds of the academic year will score at or above the 60th percentile on the 
Metropolitan Readiness Test (MRT). 

Instrucrinnal Staff Ohiftrrivftg 

1. During the instructional year, K-1 teachers will develop and maintain a student checklist for 
each student. 

2. During the instructional year, K- 1 teachers will instruct a maximum of 1 5 students daily. 
Family OhiftTrivft^ 

1 . By the end of the second semester, K- 1 teachers will have had at least five contacts each 
senKSter with the parent(s)/guardian(s) of each student enrolled during the instmctional 
year. Thcseactivitiesmayconsistof one or more of the following: a) Parent/teacher 
conferences; b) K-1 teachers newsletters; c) K-1 teachers open houses; d) Parent 
volunteer activities. 

Other Process TnfirYrmat^^n 

In order to support the King Pilot Prrgrrjn for the K-1 Transitional Program, as described 
in the context section of this report, two first grade teachers from King were invited and 
encouraged to attend one Des Moines Plan K-1 in-service scheduled for each semester. Outcomes 
will be measured by administering the Metropolitan Readiness Test (MRT) in May of 1990 to all K 
-1 students; traditional and pilot programs. The MRT scores obtained by students in the pilot 
program will be compared to scores of the students in the traditional K-1 TYansitional program 
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PROCESS EVALUATION— READING/WRITTNG AND 
MATHEMATICS LAB PROGRAM 

Current Year Goals/Objectives for the Program 

The Des Moines Plan proposals have a section on evaluation procedures which includes 
roecific process and performance objectives. The prcx:ess objectives generally relate to activities 
that are carried out by program staff such as scheduling classes, preparing Individual Educational 
Plans, etc. Perfornumce objectives relate nx>st often to learning outcomes attaint As 
a part of diis management sj^stem, accountability files are established as a storage facility for 
material that documents attainment of objectives. This information is dien retrieved fiom die 
accountability file when the formal evaluation report is prepared or at other times when called for. 

There are six sets of process and perfonnance objectives that apply to die ruiding/writing 
and mathematics lab prognuns: elementary reading/wnting, middle school readingAvriting, senior 
high reading/writing, elementary mathematics, middle school madiematics and senior hid) 
mathematics. 

The 1989-90 program proposals for reading/writing labs include objectives in the following areas: 

— student perforaumce as measured by ITBs (4 objectives); 
—writing program (3 objectives); and 

— parent communication (3 objectives). 
The 1989-90 program proposals for matfiematics include objectives in die following areas: 

— student performance as measured by ITBS (3 objectives) and 
— parent communication (3 objectives). 

Both readingAvriting and madiematics proposals also include: 

— objectives dealing widi student attitudes and attendance 

— process objectives which deal widi nudntaining class schedules and preparing Individual 
• Educational Plans. 

Program proposals which list all process and performance objectives for die reading/writing 
and madiematics lab programs are on file in die Department of Evaluation, Research and Testing. 

Management Systems 

In die instructional area, the following management systems are used in die Des Moines 

Plan: 

— Systematic Approach to Reading Improvement (SARI) to monitor progress in die 

elementary reading lab program; 
— Individual Educational Plans (lEP) are prepared for all readingAvriting and madiematics 

lab program students at the elementary level; 
— pes Moines Plan Data Sheets are used to mcxiitor and record progress of students 

in the middle school and senior high lab programs. 

Classroom group chans are used in die middle and high schools to provide direction for 
instruction of curriculum objectives. 
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PROCESS EVALUATION— IN-SERVICE 
Meetings Attended by the Supervisor 
The Des Moines Plan Supervisor reported attending die following professional meetings: 

— Regional International Reading Association (Omaha) 

— State International Reading Association 

— Minneapolis Special Education Integration Program 

—Block Scheduling Workshop (Des Moines) 

—Early Childhood Grant Writing Informational Meetings (Des Moines) 

— Torgotten Half Students At Risk" Conference 

— ^Urban Network Chapter 1 Meetings 

Meetings Attended by the Coordinator 

The Des Moines Plan Coordinator reported attending the following professional meetings: 
— Regional International Reading Association (Omaha) 

— State International Reading Association, presented a session on content area reading 
instruction ^ 
—Block Scheduling Woikshop (Des Moines) 
-Early Childhood (jrant Writing Informational Meetings (Des Moines) 
—State Iowa Council of Teachers of Madiematics (Des Moines) 
—Urban Network Chapter 1 Meetings 
— International Reading Association (Adanta) 

—National Drop Out Prevention Conference C^ashville), presented a session on die Des 
Momes Plan 

Kindergarten Programs 

In-Service 

The in-service section of diis report is divided into two sections, die first explaining what die 
program coordinator proposed for die Kindergarten Enrichment and die K-1 Transitional Program 
staff and die second, die response to the proposed ideas. 

Proposeri Tn-Service Pmgi^ni 

Kindergarten Enrichment and K-1 teachers participate in die following in-service programs: 
During onentation week and/or die first dirce weeks of school, 

1 . All lab teachers attend the equivalent of one day of in-service. 

2. Kindergarten Enrichment and K-1 teachers new to the district participate in an additional 
half-day orxntation session. 

During the school year, 

1 . Kindergarten Enrichment and K-1 teachers participate in meetings planned and developed 
by a teacher m-service committee to meet die needs of die program. 

2. Kindeigarten Enrichment and K-1 teachers may be provided the opportunity to visit and 
observe one odier Kindergarten Enrichment or K-1 center. Such visits will require diat 
the program consultant: a) secure approval from die program coonlinator, b) plan with 
die teacher who is to be visited prior to die visits; c) (fiscuss witii die visiting teacher die 
purpose of the visits; and d) assist die visiting teacher in planning ways to adopt and 
implement ideas which wck; part of die observation. 
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3. the cooidinator/consultants may anange meetings involving small numbers of 
Kindergarten Enrichment and K-1 teachers for me purpose of sharing ideas and 
exchanging information. These meetings are schemiled as needled. 

4. as funds permit, Kindergarten Enrichment and K-l teachm may attend appropriate local 
or regional professional meetings. 

5 . when requested by building staff or principals, the coordinator, consultants or lab 
teachers may condua in-service meetings for die staff and community of die buildings 
they serve. 

Imolementarion of Tn-Service Propram 

In-service planning for Kindergarten Enrichment and K-l began the spring of 1989 for the 
1989-90 school year. Kindergarten Enrichment teacho^, K-l teachers and die cooidinator met to 
discuss needs and recommendations for the respective programs. The coordinator provided any 
new information available regarding curriculum and/or instructional strategies. In addition, the 
coordinator suggested possible resources as speakers. The coordinator developed the in-service 
calendar firom mput provided by the teach^'s, necessary resources were secured, and in-service 
programs were implemented for 1989-90. All Kindergarten Enrichment and K-l teachers were 
provided a calendar of the in-service programs available. 

Two different in-service programs were held on January 17, 1990 foi- Kindergarten 
Enrichment and K-l teachers. The programs were titled "Strategies for Meeting the Affective 
Needs of Students At Risk" and "Sharpening Observational SkiUs." All ICindergarten Enrichment 
teachers and an associate attended both programs. Six of the seven K-l teachm attended bodi 
programs. Both programs received high ratings. All evaluations of Kind6»:garten Enrichment and 
K-l in-service programs are maintained by the coordinator. 

Anotiier m-scrvice opportunity pro'/^ded for teachers was held during the district's 
Professional Educators' Convention held on March 5, 1990. The Kindergarten EnrichmeniyK-1 
coordinator invited Marlene and Robert McCracken, internationally known experts in the use of 
whole language teaching, to speak <mi "Strategies for I>evelq)ing Oral Language and Creative 
Tliinking." The program was suggested for all Kindergarten Enrichment and K-l staff, but open 
to all district staff. All Kindergarten Enrichment and K-l teachers attended. 

An in-service program, "Music: Notes for Early Childhood Teachers," an in-service 
program given by Judy Svengalis, Music Supervisor for, t'.ie Des Moines Public Schools, was 
provided for all Kindergarten Enrichment teachers. All Kindergarten Enrichment teachers attended 
except for one who could not participate due to illness. 

As a follow-up to the March 5 in-service program, a one-day workshop was provided to K- 
1 tea'-liers on March 9, 1990. The program was a continuation of the McCr^en presentation and 
all K-l teachers attended. 

In addition to in-service programs, die coordinator facilitates sharing sessions as needed. 
Seven or eight sessions were held diis year. On-site visits are also a^«ilable to all interested 
Kindergarten Enrichment and K-l staff as requested, but no one took advantage of diis 
opportunity. • 

Ptt)fessional Meetings Attended hv Kinderyarten Enrichment Staff 

During die 1989-90 school year, die Kindergarten Enrichment staff is provided a calendar of 
professional meetings available to diem. Five staff members attended die "Beginning Reading 
Conference" held at University of Northern Iowa (UNI). One staff member attended each of the 
following: die "Young Readers Conference", UNI; die International Readii.* 
Association/Collaborative Education Whole Language Woricshop"; or die" National Association 
for die Education of Young Children's Conference", Kansas City. 
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Professional Meerinps Attended hv K-l Staff 

Dwing the 1989-90 school year, the K-l staff was provided a calendar of professional 
meetings available to diem. Two staff members attended the "Beginning Reading Conference" 
hdd at UNI. Four staff members anended the" International Reading Assodation/Collabarative 
Education Whole Language Workshop", Des Moines. One staff member attended the Natimal 
Reading Association conference in Adanta. 

ReadingAVriting Mathematics Lab Programs 

Proposed In-Service Pmyram 

Des Moines Plan Reading/Writing and Madiemadcs lab programs in-senice planning begins 
in die spring of each year for die following year. At diat time, a committee of teachers meets to 
foraiulate recommendadons for die following year. The program coordinator shares any 
inforaiation rrgarfing program needs in terms of curriculum and/or instrucdonal strategies. In 
rsspcnse lo these needs and odiers, die coordinator suggests possible resources as speakers. Widi 
die information finom die Planning Comnnittee die calendar is developed by die coordinator and die 
necessary resources are secured and scheduled Lab teachers participate in die following in-service 
programs; 

During orientation week and/or die first week of school: 

1 . All lab teachers attend the ec^uivalent of one day of in-service. 

2. Lab teachers new to die district participate in an additioial one-half day orientation 
session. 

After die first week of *chool, die following time allotments are made for teachers to attend 
in-service: 

1 . Elementary lab programs attend 2 half days each semester 

2 . Middle school/senior high lab programs attend 1 day each semester 

Lab teachers are encouraged to participate in die following types of activities related to in- 
service as time and fund permit: 

1 . participate ui meetings planned and developed by a teacher in-sendce committee; 

2. visit and observe one (Kher lab; 

3 . attend appropriate local or regional meetings; and 

4 . conduct in-service meetings for building staff and co jmunity 

At die time of diis rqxnt, according to die calendar, twelve in-service sessions involving lab 
teachers at all levels had been conducted during die 1989-90 school year. 

Imnlementarion of In-Servi ce Program 

u . following specific in-service programs were attended by Des Moines Han staff during 
die 1989-90 iichool year: 

— "Let's Ketp in Touch: Coor jinarion Widi Classroom Teachers and Correlations Witii 
Basal," Septen.>ber5, 19r ' (elementary readingZ-ArJ^irg) 

—"Everybody Counts"; "The Standards,''^ Septembw 1989. 'cmentary madiematics) 

— Computer Applications: The Writing Process," & >tember 26, 1989 (middle school 
and senior high readingAvriting) 

— "Problem Solving;" "Individualizing die Ub," October 12, 1989 (middle school and 
senior high madieniwics) 

—"Communication in Madiematics," November 9, 1989 (elementary mathematics) 
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— "Miniconfeitnce (choice of 2 out of 5 scssicms), November 10, 1989 (elementaiy 

reading/writing teachers) 
— "Coopwative Learning," January 11, 1990 (mathematics, all levels) 
—"Motivating the Reluctant Learner: Goal Setting," January 17, 1990 (middle school and 

senior high reading^mtinE) 
— "Strategies for Meeting A&ective Needs of Smdents at Risk," January 18, 1990 

(elementary readingAvriting) 

— "Motivating the Reluctant l-^imer," January 23, 1990 (midJle school and senior high 
rcadingAvriting) 

— "Software Update: What's Available and Where," March 29, 1990 (elementary reading/ 
writing) " 

— "Statistics and Probability," April 5, 1990 (elen«ntary mathematics) 

Alternative Curriculum Program 

Proposed In-Service Pmp-am 

In-service is provided for both classroom and lab teachers and focuses on tiie following 
areas: ° 

— goals and objectives; 

— teaching strategies; 

— diagnosis and evaluation; 

— cooperative interactior 

— enhancing self-esteem; 

— working witfi support staff; and 

— exploring materials. 

Implementarion of Tn-Service Pmpam 

1 . The reading supervisor and matfi supervisor met witfi tfie alternative curriculum staff. 
Des Moines plan teachers and classroom teacher to review effective teaching strategies 
and materials suggested for use. 

2. Alternative curriculum Des Mo'nes Plan teachers met witfi tfie Des Mdnes Plan 
consultants for new inservicing on tfie use of tfie attimde survey materials purchased and 
data collection needed for evaluation. 
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PROCESS EVALUATION— LONGITUDINAL STUDY 
Description/Methodology 

The longitudinal study is designed to provide the infonnation necessary to evaluate the 
impact of the Des Moines Plan on student achievement. In particular, the study will examine 
change in ITBS scores, retention in grade and return of students for Des Moines Plan services. 
Resdts from Checkpoint tests in reading, wridng, and mathematics and Objectives-Based 
Curriculum Evaluation in mathematics will be included in diture reports. 

Ssi^ssis. 

Students in grades K-10 who were identified and served in die Des Moines Plan programs 
during the 1987-88 school year wiU be included in the longitudinal study. 

Measures and PrnrftHimf s 

The students' achievement will be examined by using ITBS scores for grades 2,4,6 and 7. 
The particular ITBS scores that will be used for analyses are Reading and Mathematics. 

Service in the program will be used as an indicator of return to program. The students ITBS 
i ores and grade level will be obtained from various student databases. The Qiapter I database 
will be used to identify those students who were serviced by the program in 1987-88 through 1989 
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PRODUCT EVALUATION— THE DES MOINES PLAN 
Objectives Addressed by the Supervisor 

Meeting organizational expectations of Instructional Division. 

— • Met with all elementary principals in Sq)tembcr of 1989 to review selection of 
students and staff assi^iunents 

— Met with School Within A School staff and Des Moines Plan sta£f twice to explain 
and work through integration and coordination of the programs 

— Met with each iugh school principal to assist each building with its plan of integration 

— Kept principals and staff informed about program reouirements, time lines and 
instructional program expectati(»is via memos and inforniation at principals 
meetings 

— Completed and submitted implications for funding for the following programs: 
Chapter 1, Chapter E, Education Improvement Grant, Even Start Qranu four K-3 
Innovative Early Childhood Grants, four 3/4/5 year old Early Childhood Grants and 
four 0-3 year old Eariy Childhood Grants 

— Assisted in evaluation of Des Moines Plan teachers as requested by building 
principals; provided evaluations for the Des Moines Plan Coordinator, four ^ 
consultants and one Des Moines Plan secretary^ 

— Oversaw and attended Des Moines Plan in-service meetings 

— Oversaw and attended seven District Parent Advisofv Council meetings 

— Attended and participated in four Des Moines Plan General Advisory meetings 

— Attended and participated in four Des Moines Plan Research and Evaluation meetings 
Review, evaluate ana make recommcndatiwis for revisions ctf die Des Moines Phui. 

— Met with the Des Mobes Plan Research and Evaluation Cbmmittee four times 

. — Assisted witfi their response to the 1988-89 evaluation report and supported tiieir 
recommendations to study attitude and self-concq)t instruments 

— Met with Parent Advisory Council to review the evaluation report and make 
recommendations fcM* the response to this report and for development of the 1990-91 
proposal 

— Presented a response to the evaluation report to the Instructional Cabinet 

— Assisted witii development of Des Moines Plan proposal for 1990-91 
Coordinate with oihcr programs for students at-risk 

— Actively participated in Task Force for Students At-Risk 

— Completed gap analysis and matrix for charting programs for overlap 

— Worked with Debbie Wcstfa?^ 5rom die Dq)artment of Human Resources to prioritize 
the gaps for rcconunendations for die Task Force for Studer ts At-Risk 

— Provided information on early chUdhood legislation and progress reports on fourteen 
early childhood grants to ensure coordination witfi the preschool program. Head 
Start, Kindergarten Enrichment and K-1 programs, district Kindergarten programs, 
first, second and tiurd grade cuniculums. Dropout Pt&vcntion programs and human 
and social services programs provided by the state and county 

— Provided leadership in development of Even Stan Program; coorxiinated witfi die Des 
Moines Alternative South program and Head Start 

— Visited a Minneapolis school witii special education personnel to view special 
education programs with integration 

— Participated on die Neighborhood School Advisory Committee 

— Actively participated in die Urban Network for Chapter 1 ac ministrators and began 
working with die Dq)artment of Education to review funding formulas and databases 
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Assist buildings in increasing academic achievement and better meeting reeds of students. 

— Oversaw the delivery of three half day in-services in elementary reading, three half- 
day in-services in elementary mathemadcs, three half day in-services for Kindergarten 
Enrichment and K-1 teachers, two for secondary itading/writing and two for 
secondary mathemadcs 

— Developed objectives on attendance and attitudes toward learning to be included in die 
program evaluation with assistance from staff 

— Initiated a study committee on attitude inventories and self-concept instruments to find 
an apprmriats instrument to measure attitude and/or self<concept 

— Provided guidance and support to members of stafif in organizing a TWblem Solving 
Bowl " for niiddle and high school Des Moines Plan students 

— Provided guidance and support to membws of staff to organize a Young Writers 
Conference for middle school and upper elementary readingAvriting students 

— Provided guidance and support to staff to develop materials to be used by Des Mobes 
Plan teachers in parent activities to encourage parent involvement in the 

education of their children. 

Objectives Addressed by the Coordinator 

Organizational tasks. 

— Planned 1989 Educational Staff Fall Conference held August 22-25, 1989 for all Des 
Moines Plan staff 

— Organized in-service committees to provide input for 1989-90 in-service needs; 

compiled final in-service calendars; coordinated the delivery of the in-sendces; 
developed and tabulated results of in-service evaluaticms for each session 

— In^lemented pluming process for summer schod program 

— Chaued Des Moines Plan General Advisory Committee and Research and Evaluation 
CoRunidee; develq)ed a^ndas and made all meetijig arrangements 

— Communicated information regarding program structure and direction to staff, 

principals, students, parents and community 

— Acted as office manager for consultant and secretarial staff 

— Coordinated the Des Moines Plan Summer School Program 
Research, review and evaluate fbcus for instruction in the lab program. 

— Established a focus for instructim for each grade level in die elementary 
reading/writing lab program. 

— Used National Council ctf Teachers of Mathematics (NCTM.) standards to 
determine direction in planning in-service for elementary mathematics lab 
program 

— Provided direction to middle school reading^mting teachers for focusing writing 
instruction toward specific purposes. 

Evaluate input from Des Moines Plan 1989 summer school staff and principals. 

— Held meeting with staff and principals in February 1990, to discuss modifications 
or recommendations for change for 1990 Des Moines Plan summer school program 

Kindergarten Enrichment Pmgram 

Perform the organizational tasks as described in die Responsibility section of tfiis reoort 
(seepage 1). ^ r 

a) Planning and implementing Educational Staff Fall Cbnference and yearly in-service 

programs for K- 1 teachers. 
~ The 1989 Educational Staff Fall Conference was held August 22-25. In-service 
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committees for Kinderganen Enrichment were organized in the spring of 1989 to provide 
input for in-service needs for 1989-90 and the spring of 1990 to plan fiar 1990-91. 
Teachers, consultants, supervisors and principals were represented in these planning 
sessions. Needs and resources were identifiM and airangements woe made prior to 
comi)iling the final in-service calendar, 
b) Administration of the Kindergarten Enrichment PrograoL 

— Selection of Kindergarten Enrichment students occun during the first three weeks of the 
school year. Hiis involves coordination and chairing of the student testing procedure, 
facilitating building procedures forparen^guardian notification and program 
implementation, and develc^ing and providing necessary forms for program 
implementation. The establishment cn Kindergarten Enrichment buuding sites is based 
on the number of students selected and their home school locations and is done in 
cooperation with the Assistant Director of Elementary Education. Bus schedules were 
arranged for the Kindergarten Enrichment students participating in the program. This 
information was communicated to building principus and Kindergarten Enrichment 
teachers. Due to the mobility of students within each program, bus scheduling and 
monitoring was continual. 

2 . Research, review, and evaluate focus for instruction in the Kind'a-garten Enrichment 
program. 

a) Continue efforts to include a counseling component in the Kindergarten Enrichment 
program. 

— Kindergarten Enrichment teachers were ^ven strategies on meeting the affective needs 
of students at risk. Strategies for integrating music into the entire day's curriculum were 
given to Kindergarten Enrichment teachers. There are ten elementaiy schools having no 
elementary counselor. An attempt to secure a counselor for Kindeigarten Enrichment 
students in these ten buildings was made through the Special Education Neighborfiood 
Project This attempt was unsuccessful. 

3. ftrticipate in the district's early childhood shidy committee which directly affects the 
direction of the Kindeigarten Enrichment program. 

a) CcHitinue to initiate innovative approaches and pilot programs. 

b) Review evaluations of cuirent pilots and programs and assist in recommendations for 
district prooams in the future. 

— The Early Childhood Study Committee met November 15, 1989; December 14,1989; 
February 8, 1990; and April 12, 1990. A report was prepared and shared at the Early 
Childhood Planning Conference in January, 1990 in Newton. Future meetings of this 
committee will address an early childhood management system and reportin£ system to 
parents rnd guardians. 

K-1 Transitional Program 

1 . Pfcrform the oiganizational tasks as described in the Responsibility section of this reoort 
(see page 1). ' ^ 

a) Planning and implementing Educational Staff Fall Conference and yearly in-service 
programs for K-1 teachers. 

— The 1989 Educational Staff Fall Ctnference was held August 22-25. In-service 
committees for K- 1 were organized in the spring of 1989 and provided input for in- 
service needs for 1989-90 school year. A committee was organized in spring of 1990 to 
plan for the 1990-91 school year. Teachers, consultants, supervisors and principals 
were represented in these planning sessions. Needs and resources were identified and 
arrangements were made prior to compiling the final in-service calendar 

b) Administratis of the K-1 Transitional Program. 

— Selection of K-1 students began in the spring of 1989 for 1989-90 and is currently in 
progress for 1990-91. TTiese procedures involve the coorxiination and chpiring of the 
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Student testing procedure, facilitating building procedures for parent/guardian notification 
and program iriiplementation, and developing and providing necessary forms for 
program implementation. The establishment of K-1 building sites was based on the 
number of students selected and their home school location and is done in cooperation 
with the Assistttnt Director of Bementary Education. Bus schedules were arranged for K 
1 students participating in the program. This information was communicated to building 
principals and K-1 teachm. Due to tne mobility of students within this prpgram, bus 
scheduling and monitoring of class size was continual. 

2. Research, review, and evaluate focus for instruction in the K- 1 prognuxL 
a) Continue efforts to include a counseling ccrnipcment in the K-1 program. 

— K-1 teachers were given strategies to meet the rffective needs of students at risk. It was 
suggested to K-1 teachers that they plan and coordinate special activities with first grade 
classrooms in the building rather than just kindergarten so students would have the 
opportunity to interact with same-age peers, TreiMls in current philosophy related to 
developii^g impropriate activities, as outlined in the Natimal Association for Ae 
Education of Young Children (NAEYQ were shared with K-1 teachers. There are ten 
elementary schools which have no elementary counselor. An attempt to secure a 
counselor for K-1 students in these ten buildings was made through the Special 
Education Neighborhood Project. This attempt was unsuccessful. However, itinerant 
teachers provided additional assistance to the K-1 students being serviced in these ten 
buildings. This assistance included providing language development activities with 
q>popriate teaching strategies. 

3. Participate in the district's early childhood study committee which direcdy affects die 
direction of the K-1 program. 

a) Continue to initiate innovative approaches and pilot programs. 

b) Review evaluations of current pilots and programs and assist in recommendations for 
district promms in die future. 

— The Early Childhood Study Committee met November 15, 1989; December 14, 1989; 
February 8, 1990; and April 12, 1990. A itpon was prepared and shared at the Early 
Childhood Planning Conference in January, 1990 in Newton. Future meetings of this 
committee wiD address an early childhood management system and reporting system to 
parents and guardians. 

— The K-1 pilot, as described in die Context section of this report (sec page 11) was 
planned in die spring of 1989 and implemented in fall, 1989-90. TTiis pilot integrated 15 
K-1 students into two first grade classrooms at King School. The K-1 teacher team 
taught widi die first grade teachers in classes of no nx>re than 25 students. 

— State grants for " Innovative Programs for At Risk Early Elementary Students" were 
written and submitted to die Iowa Department of Education on April 3, 1990. Three 
elementary schools will be funded by the grant The innovative programs consist of die 
following components: cross-age grouping and heterogeneous groupings, a learning 
center model, 15: 1 studeni/teacher ratio, a strong counseling component, an intensive 
I)arent component, elimination of letter grades for students, uninterrupted instructional 
time blocks and integration of curriculum including music and art 
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PRODUCT EVALUATION—KINDERGARTEN PROGRAMS 

Kindergarten Enrichment 

Results of Current Year Obiectives 
Roeram Management Obiectives 

1 . During the instnicuon year accountability files have been maintained. 

2. Parent rq>resentatives finom all buildings but two have been selected and approved to serve 
on the Chapter 1/Dcs Moines Plan District Parent Advisory Council. 

Student Obiectives 

1 . There were 217 Kindergarten Enrichment students who avwaged 76.6 on the Kindergarten 
Enrichment Student Evaluation out of a possible score of 150. The range (rf scores is from a 
low of 30 to a high of 124. The possible range of scores on die instniment was from 30 to 
130* 

2. The student objective addressing placement of Kindcigarten Enrichment students into the 
first grade for 1990-91 cannot be evaluated at this time because data are not yet available. 
Once data are available, the evaluatioi of this objective will be ccn^Ieted. At the end of 
the 1988-89 school year, 65 percent of the Kindergarten Enrichment students were 
recommended for first grade placement in 1989-90. TTiis compares to a goal of 50 percent. 

Instructional Staff Obiectives 

1 . Students who were identified for service in Kindergarten Enrichment began classes ai 
September 25, 1989. This was the first day of tiie fifth week of school. 

2. Kindergarten Enrichment ftograms are located in eleven buildings. There are 
seventeen sessions. The Kindergarten Enrichment program was implemented with two 
centers serving 17 students, two serving 16, five centers serving 15, one serving 14, three 
centers serving 12 students, and two saving 1 1 students. A half-time associate was 
assigned to each of two centers serving 21 and 19 students respectively. During the year, 
class size was maintained at approximately 15 students or less per center. Because of the 
mobility of students within the district and within the Kindergarten Enrichment prx^gram, it 
IS expected that class size will vary during the school year. 

3. The objective emphasizing personal/emotional skills, safety and health habits, etc. will not 
be evaluated this year because observations of Kindergarten Enrichment classes were not 
conducted . 

4. The following information pertains to enrollment in the Kindergarten Enrichment 
Program and the district's Kindergarten classes according to gender and racial composition 
of students. 

District Kindergarten Kindergarten Enrichnaent Ingram 

Mmority 535 (18.3%) 56(23.7%) 

Non-Minority 2383 (81.7%) 180 (76.3%) 

District Kindergarten Kindergarten Enrichnjcnt Program 
Male 1513(51.6%) 129(54.7%) 
Female 1417 (48.4%) 107 (45.3%) 

The above figures indicate that the percentage of male students in the Kindenanen 
Enrichment program is approximately 3 percentage points high than in district Kindergarten 
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classes. The jjroportiOT of minority students in the Kindergarten Enrichment Program is 5.4 
percentage points higher than in district Kindergarten classes. Neither of these figures 
exceeded the 10% limit set in the objective. 
5. A criterion necessary for service by the Kindergarten Enrichment program is for a student to 
score no more than 7 of 14 on the Waupun saeening or more than 20 on tlv; Evly 
Screening Inventory. All children servfsd by the Kindergarten Enrichment program met 
tills criterion as well as having parental permission to participate in die program. 

Family Qhiecrive 

1 . The family objective cannot be evaluated at this time because the data are not yet available. 
The objective will be evaluated as soon as data are available. 

K>1 Transitional Program 

Results of Piirrrnt Ymt nhfi.rriv..c 
Program Management Ohiecrivfts 

1 . During the instruction year, accountability files have been maintained. 

2. Parent representatives from all buildings but two, have been selected and approved to serve 
on the Chapter 1/Des Moines Plan District Parent Advisory Council. 

Student Ohiectives 

Student objectives for the K-1 Transitional program (K-1) for 1989-90 cannot be evaluated 
at Oiis time because testing data are not yet available. The objectives will be evaluated as soon as 
data are available. A 1988-89 objective stated that at least 50 percent of the students served in the 
K-1 program for two thirds of that year would receive a passing checkpoint test score in reading 
and mathematics when tested in January of 1990. These criteria were not met as 33 percent of the 
students received a passing score in reading and 46 percent received a passing score in 
mathematics in January of 1990 as first grade students. 

Instnictinnal .Staff Ohiftrtivfts 
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The K-1 consultant monitors the inmlementation of checklists for all K-1 students. 
The are seven K-1 centers. During uie year class size was noaintained at ^proximately 15 
students m five centers, 16 at one center, and 7 and 8 students in the two first grade K-1 
pilot KXMns at Kinjg. Because of the mobility of students within the district and within 
the K-1 program, it is expected class size will vary during the school year. 

Family Ohjerrivft 

1. The family objective cannot be evaluated at this time because the data are not yet available 
The objective wiU be evaluated as soon as data are available. 

Other Product Information 

The following was provided by a Des Moines Plan Consultant who conducted observations: 
Children m Des Momes Plan Kindergarten Programs "reflect they are in a safe and nurturing 
environment. This is especially important for this group of students as they geneisUy have not 
received adequate encouragement, praise and modeling. TTie teachers do an outstanduig job of 
making each student aware of his/her strengths, of feeling important and beginning to develop 
rcsponsibihty for growth and respect Students beam with pnde with many success experiences 
which are reuforced by peers and teachers." 
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PRODUCT EVALUATION— READING/WRITING AND 
MATHEMATICS LAB PROGRAMf^ 

Reading Lab Program 

Outcomes of Process and IVrformance nhiftrrivfts 

Data for performance of students in 1989-90 on the lov/a Tests of Basic Skills (TTBS) and 
the Iowa Test of Educational Development (TIED) were not available at the time of this report 
Table 6 presents results in reading comprehension for students that completed the ITBS/riED 
(fall/spring) for the 1987-88 and 1988-89 school years. 

Table 6 

Pre/Post ITBS/ITED Results for Reading Comprehension 
for 1987-88. and 1988-89 
(Pfercentile Ranks) 



Grade 


Pre 


1987-88 
Post 


Gain 




1988-89 
Post 


uain 


1989-90 
Pre Post Gain 


1 


10 


31 


+21 


10 


29 


+19 




2 


17 


28 


+11 


16 


26 


+10 




3 


17 


28 


+11 


16 


25 


+9 




4 


25 


28 


+3 


22 


23 


+1 


Data not available 




20 


26 










at this time 


5 


+6 


20 


21 


+1 




6 


22 


26 


+4 


17 


24 


+7 




7 


22 


23 


+1 


20 


24 


+4 




8 


19 


21 


+2 


16 


23 


+7 




9 


24 


27 


+3 


14 


15 


+1 




10 


No students enrolled 


11 


20 


+9 





Table 6 indicates the change in percentile rank from fall to spring at each grade level for 
students served during 1987-88 and 1988-89. GeneraUy spealdng, without impact of a program, 
percentile rank would be expected to remain nearly constant between a pretest and posttesL The 
reader is cautioned that due to the ctiaracteristics of the percentile rank scale, only general 
conclusicfls can be drawn from these results. It should also be noted that the results do not pertain 
to the same students over the two year period. Information concerning the same students over time 
may be found m die section of tfiis report dealing witfi die longitudinal stiidy. 
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Parent rnntarK 

1 . During the 1988-89 school year, parents of 92.8 percent of middle school students were 
contacted personally at some time during the year as were 95.3 percent at the high school 
level. All program objectives in the parent contact area were met as a result of these levels 
of communication. While attainment of objectives for 1989-90 in this area can not be 
deteimined at this time, it is noted that during the first semester parents of 77.5 peitent of 
the students in grades 1-5 were contacted personally. 

Attendance 

1 . Attendance of Des Moines Plan students at the middle school level averaged 90.8 percent of 
the days possible at the middle school level d'uing the 1988-89 school year. This 
represents an increase finom die previous yea* during which the ra» was 88 percent and 
compares to an average of 92.7 percent for non Des Moines Plan students at the same 
buildings. Data for 1989-90 attendance is not available as of this writing. 

Writing Program 

Outcomes of Pmcess and ^Tfotmance nhjftrtjYfff! 

1 . Students that completed the composition checkpoint test in the fall of 1988 and spring of 
1989 (grades 3, 5, 8 and 1 1) demonstrated an increase in the average holistic writing score 
from fall to spring at each grade level. Specific criteria for the amount of gain expected 
were not established at this time. The following information indicates the average holistic 
writing score for Des Moines Plan students who completed die writing assessment in die 
fall of 1988 and again in the spring of 1989. The range of possible holistic scores is frorn 
0 to 10. Any change m die holistic score fitwn the pre to post assessment suggests improve 
ment based on impact of the program. 

Number of Students Average Average 
Grade witii Pre- and Posttest Scores Pretest Score Posttest Score 
3 298 4.0 4.4 
i JSZ 3.5 3.8 
8 100 3.2 3.9 
Ji 146 3;0 3.9 

2. Process objectives require tfiat eleoientary lab teachers provide opportunities for students to 

engage in die writing process and maintain samples of tiieir writing. There are four steps in 

die wntuig process as defined in die Des Moines program. They are: prewriting, drafting, 
revising and editing. 

Writing to Read Program (WTR) 

Outcomes of Process and P>>ifomiance Ohfftrrivfff; 

1 . Results of evaluation of process objectives indicate tiiat over time, die WTR system was 
adapted bjr teachers to fit needs of students and staff. Some components of die program 
have renamed intact indicating tiiat tiiey may have been perceived as strengths by die WTR 
teachers. » / 

2 . During the 1989-90 school year, each WTR center conducted an orientation session for 
students. Documentation subnoitted which described each session suggested diat die 
mformation imported would indeed acquaint students witii die equipment and ooeiational 
routine of die center. *^ 
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3 . Sanq>les of writing from individual student files indicate that students ait encouraged to 
practice dieir writing skills oa a word processor. 

4 . During the 1988-89 school year, 369 or 70 percent of the students who had been served in 
WTR centers were not being served in the supplementary reading/wridng lab program in- 
dicating they were not in need of additimal help. Data for 1989-90 are not yet available. 

Mathematics Lab Program 

Outcomes of Process and IV rfnrmance Cihj frtiws 

Data for performance of students in 1989-90 on the ITBS and die ITEC wen not available 
at die time of this report. Table 7 presents results in total madiematics for students that completed 
the ITBS/rrED (fall/spring) for die 1987-88 and 1988-89 school yean. 

Table 7 

Pre/Post ITBS /TIED Results for the Mathematics Composite 
for 1987-88, and 1988-89 
(Percentile Ranks) 



Grade 




1987-88 






1988-89 




1989-90a 


Pre 


Post 


Gain 


Pre 


Post 


Gain 


Pre Post Gain 


1 


16 


24 


+8 


17 


29 


+12 




2 


19 


20 


+1 


20 


21 


+1 




3 


23 


25 


+2 


23 


25 


+2 


Data not available 




23 


27 










at this time 


4 


+4 


25 


30 


+5 


5 


29 


32 


+3 


25 


30 


+5 




6 


25 


32 


+7 


26 


34 


+8 




7 


24 


27 


+3 


25 


31 


+6 




8 


22 


25 


+3 


25 


24 


•1 




9 


n 


13 


+2 


11 


12 


+1 





J i AoI*Jo the change in percentile rank at each grade level for students in 1987-88 

and 1988-89. Generally speaking, widiout impact of a program, percentile rank would be 
expecicd to renaain nearly constant between a pretest and posttest. The reader is cautioned diat due 
to the characteristics of die percentile rank scale only general conclusions can be drawn fiom diese 
results. It should also be "oted diat die results do not pertain to die same students over die diree 
year penod. Information concerning die same students over time may be found in die section of 
this report dealing widi die longitudinal study. 
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Parent finntacts 

1 . During the 1988-89 school year, parents of 88.5 percent of middle school students were 
contacted at some time during the year as were 90. 1 percent o at the hi^ school level, 
^gram ob^tives in the parent contact area were met at aU levels as a result oi Uiis degree 
of commumcation during 1988*89. While attainment of objectives for 1989-90 cannot be 
demmined at this time, it is noted that during the first semester, parents of 78. 1 percent of 
the students in grades 1 through 5 were contacted pers(Mially. 

Attendance 

1 . Attendance of Des Moines Plan students at the middle school level averaged 90.2 percent of 
the days possible during the 1988-89 school year. This represents an inacase from the 
previous year during which the rate was 89.8 percent and canpares to an average of 92.7 
percent for non-Des Moines Plan students at the same buildings. 

PRODUCT EVALUATION— OTHER 

Retention Information 

Table 8 shows the number of students recommended for retention in grades 1 through 5 
beginning with the year before the Des Moines Plan was implemented. Students are recommended 
for retention in late spring of each year and retentions take effect the next school year. Students 
who are recommended for retention do not necessarily get retained. The Department of Elementary 
Education collects tiiis information. The percentage is derived from the enrollment figure the 
district reports on Uie tfiird week in September of each year. For example, die 92 students 
reconmiendsd for retention in the first grade of 1985-86 are 3.7 percent of the district population of 
first students enrolled on the third week of September of 1985. 

Table 8 

Number of Students Recommended for Retention 
1985-86 tiirough 1988-89 



Grade Level 

YearRec* 1 % Enr^ 2 % Enr 3 % 



1986- 87 

1987- 88 

1988- 89 


131 5.0 2632 
116 4.4 2610 
87 3.3 2648 


1 

67 2.9 2327 
48 1.9 2518 
39 1.5 2547 


21 0.9 2244 
18 0.8 2193 
21 0.8 2549 


21 1.0 2036 
14 0.6 2196 
6 0.3 2228 


7 0.3 2006 
1 0.1 1988 

8 0.4 2262 


* Year Rec is an abbreviation 
b Enr is an abbreviation for en 


for year reconunended for retention, 
rollment 


} 



Beginning with the 1986-87 school year through the 1988-89 school year, there has been a 
contmual decrease tn the percentage of students recommended for retention in grades 1, 2, and 4. 
In grade 3jthe percentage decreased from 1986-87 to 1987-88 and then remained the same for 
year percentage in grade 5 recommended for retention fluctuates slighdy from year to 

One of the goals of the Des Moines Plan is to reduce retentions (see page 10). Though it 
cannot be shown that the Des Moines Plan has caused a reducticMi in the percent of students 
retained in grades 1 tiirough 5, as it is only one of many variables, in general, the percentages have 
decreased shghtiy or stabilized since die implementation of die Des Ktoines Plan 
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PRODUCT EVALUATION— LONGITUDINAL STUDY 

The longitudinal study for the Des Moines Plan begins with students served during the 
1987-88 school year. These students served the fint year, 1987-88, weie separated into four 
mutually exclusive groups. There were students served for one year only, ihese Tvere students 
who exited the program because they exceeded the criteria for selection the next year, moved out of 
the district, left the district for another reason, or parent chose not to enroll. There were students 
served two consecutive years, 1987-88 and 1588-89. These students also would have exited the 
program or left the district as described above the year following 1988-89. There was another 
group of students served two years, but these students skipped a year. They were served in 1987- 
88, were not served in 1988-89, and were again served in 1989-90. Finally, there were students 
served for three consecutive years, 1987-88 through 1989-90. Tables 9 and 10 show the number 
of students who were served m the reading and mathematics labs of the Des Moines Plan 
beginning with the 1987-88 school year. The circle graphs following Tables 9 and 10 indicate the 
percent of students in each category shown in the tables. 



Table 9 

Number of Students Served in Reading Labs 



Grade in 


Total 


1 Year Only 


2 Consecutive 


3 Consecutive 


2 Nonconsecutive 


1987-SS 


in 1987-88 


1987-88 


Years, 1987-88 Years, 1987-88 Years. 1987-88 and 








and 1988-89 


thru 1989-90 


1989-90 


K 


3j7 


150 


13 


0 


0 


1 


598 


304 


64 


9 


5 


2 


576 


283 


107 


91 


59 


3 


359 


173 


121 


136 


31 


4 


279 


145 


59 


129 


32 


5 


153 


54 


58 


98 


30 


6 


232 


77 


21 


61 


18 


7 


215 


73 


61 


68 


6 


8 


186 


103 


94 


91 


8 


9 


165 


154 


70 


43 


4 


10 


1 


1 


7 


4 


4 


11 


Oa 


0 


0 


0 


2 


12 


Oa 


0 


0 


0 


0 


Total 


3121 


1517 


675 


730 


199 


Percent of Total 


(48.6%) 


(21.6%) 


(23.4%) 


(6.4%) 


• Students in grades 1 1 and 12 were not served in the Des Moines Plan Reading Labs in 1987-88. 
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Percentage of Des Moines Plan Reading/Writing Lab Students 

by the Number of Years Served 




Table 10 
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Number of Students Served in Mathenoatics Labs 



Grade in 
1987-88 


Total 
in 1987-88 


1 Year Only 
1987-88 


2 Consecutive 3 Consecutive 2 Nonconsecutive 
Years. 1987-88 Years, 1987-88 Years, 1987-88 and 
and 1988-89 thru 1989-90 1989-90 


ir 

IV 


lO 




n 


n 

u 


A 
U 


1 
1 




^3 


A 
H 


n 
u 


1 


2 

mm 






on 




Q 

o 


J 




1 fiQ 

loo 


M 
%jy 


OA 


Ol 


A 




lUo 


66 




70 








68 


76 


42 


u 


I/O 


o3 


44 


57 


22 


7 


103 


/o 


42 




77 


g 


154 




66 


47 


5 


9 


lis 


111 


66 


33 


10 


10 


7 


6 


A 
H 


4 


3 


11 


0* 


0 


0 


0 


1 


12 


Oa 


0 


0 


0 


1 


Total 

% of Total 


2443 


1237 
(50,6%) 


519 
(21,3%) 


482 

(19.7%) 


205 
(8.4%) 



a Students in grades 1 1 and 12 were not served in the Des Moines Plan Mathematics Labs in 1987- 



Percent of Des Moines Plan Mathematics Lab Students by the 

Number of Years Served 




8.40% 
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There were 3,121 studrnts served in the reading lab in 1987-88. A total of 2,443 students, 
grades kindergarten through tenth, were served in the E>es Moines Plan mathematics lab during 
1987-88. The majority of students in both reading and mathematics labs, for the four mutually 
exclusive groups, were served one year only. There were 1,517 (48.6%) reading and 1,237 
(50.6%) mathematics lab students served one year only. Although the number of these students 
who may have moved out of the district cannot be determined at this time, students served only 
one year would be considered the successes of the Des Moines Plan. They were not served in the 
Des Moines Plan again. The number of students served two and three coisecutive years were 
approximately equal. The number of smdents served for two consecutive yean in die reading labs 
was 675 (21.6%) and for three consecutive years, 730 (23.4%). There were 519 (21.3%) served 
two consecutive years in mathematics labs and 482 (19.7%) served for three consecutive years. 
The smallest number of students were served for two nonconsecutive years, 1987-88 and 1989- 
90, but not 1988-89. There were 199 (6.4%) reading lab students served two nonconsecutive 
years and 205 (8.4%) mathematics lab students served for two nonconse'^jtive years. 
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Iowa Tests of Basic Skills 




One measure of achievement for Dcs Moines Plan students is die low& Tests of Basic Skills 
(TTBS). While being served, Des Moines Plan students, with the exception of Idndergartners, are 
tested each fall and spring with the ITBS. Students who exit the Des Moines Plan would take the 
UBS during the fall of the years they attend second, fourth, sixth, and seventh grades. The erade 
levels reported in this section are for the reference year, 1987-88. For example, a fint grade 
student in 1987-88 would be in third grade during the 1989-90 school year if progressing one 
grade level each year. Detailed tables of the infamation described in iliis secticm are available from 
the Evaluation Department 



TyC scores on the UBS reading subtest which provides the basis for comparison for the 
students in reading lab are the ITBS reading subtest. Generally, students who served one year 
ui the reading lab increase their scores on the ITBS reading subtest during 1987-88 and then either 
iMintaon or increase their score during the years following their exit. The average percentile rank 
of the students, grades kindergarten through eighth d-iring 1987-88, at the last testing time was 
between 25 and 47. 

About one-half of the students in each grade level, kindo-ganen through eighth served two 
consecutive, three consecutive, and two nonconsecutive years, increased ITBS scores on the 
raiding subtest from fall to spring of any given school year, but scores decrease from spring to fall 
OT the next school year. No grade level showed continual increase in scores, but approximately 
toee-fourths of the grades have an ITBS reading subtest score in faU 1988 or fall 1989 which is 
higher than the score during fall 1987. The average percentile rank of the students, grades 
kindergarten through eighth during 1987-88, at the last testing time was between 9 and 37. 



The scores on the ITBS mathematics overall composite which provides tlje basis for 
companson for students in the mathematics lab are on the ITBS mathematics overall composite. 
Students v, ho were se- i in the mathematics lab for one year only, generally increase their scores 
at every testing cf ITBt The average percentile rank of the students, gra'les kindergarten throudi 
eighth dunng tlie 1987-i,8 school year, at the last testing time was betwiien 39 and 52. 

Ab.3ut oue-half of the students in each grade level, kindergarten through eighth, served 
two consecutive, three consecutive, an^ two nonconsecutive years, continually increased their 
mathematics ( verall composite scores at each testing time. The students who were served two 
nonconsecuuve and three cons cutive years had the greatest fluctuation of scores. Generally, 
scores available for the last testing time were increases from initial scores in fall 1987-88. The 
average percennSe rank of the students, grades kindergarten through eidith during 1987-88, at the 
last testuigtin^e was between Hand 38. 



Reading/Wriring Lah ShiHonts 




Mathemarics Students 




ERIC 



44 



40 



FUTURE PLANNING 

As our community, an urban community, continues to be confronted with; an increased use 
of drugs and alcohol, an increased rate of teen pregnancy, an increase in the number of children 
living in poverty, an increase in single parent families, an increase in the high school dropout rate, 
an increase in the number of students speaking English as their second language, and an increase 
in the number of working parents, the community Is also confronted with a need for well educated 
employees and actively involved citizens. The diverse needs of this community require'e the 
educational system to be responsive. The Des Moines Plan was initiated as a response to the 
community's need to provide all students needine assistance in basic skills, the opportunities to be 
successful demonstrated by competencies in reading/writing and mathematics upon graduating. 

The Dcs Moines Plan has continually reviewed and refined the program to better meet the 
needs of students. Specific plans for the future are described below: 



The following information was provided by the Djs Moines Plan Supervisor: 

1 . Application has been made to become part of the Reading Recovery Model from Ohio. 
The program has been researched, a site has been visited and the longitudinal f^valuatioti 
has been reviewed. If accepted, the program will be phased in at first grade to replace 
the K-1 Transidonal Program as a method of intense indi'. idual instruction to prevent 
failures. 

2. The Early Childhood Grants will be focusing on developmentalh- appropriate cuiriculum 
with small class size for kindergarten, first and second grades. Students will be 
heterogeneous grouped with smaller homogeneous grouping for specific instruction in 
reading and mathematics. Counseling, parent involvement and support services offered 
will emphasize the growth of the whole child. 

3 . During the 1990-91 school year, reading in the content area of social science will be 
implemented in the fifth grade. Writing will continue in the lab, but as it relates to 
comprehension as a strategy in reading. 

4. During the 1990 91 school year, attitude or self-concept of lab students will be measured 
at all grade levels. Attendance and dropout rates will also be measured. 

5. The School Within A School (.«WS) and Des Moines Plan teachers wiU begin working 
more closely together to coordinate and integrate the programs wherever feasible. 

6. The key to success for students begins in the classroom. Instruction in the classroom 
must be appropriate for all students. Classroom and Dcs Moines Plan teachers must 
work together. Scheduling should be coordinated to insure the best instructional 
progranri for the students. A variety of techniques will be used such as in class 
instruction, before and after school instruction, block scheduling, team teaching and the 
use of one teacher for instruction in both classroom and Des Moines Plan mathematics. 

7 . Students at risk should be considered the responsibility of all teachers, not just those 
teaching in special programs. More in-service for all classroom teachers on strategies of 
teaching and learning for students with educational needs would enable ail teachers to 
better assist these students. 

8. During the 1990-91 school year, the rea «g/writing curriculum at the middle school 
leve will be reviewed. Content area ma, rial to provide instruction in reading and 
writing will be considered. ^ 

9. The Des Moines Plan staff will continue to coordinate and cooperate with other programs 
and agencies ^vorking to meet the needs of students at risk. 




